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IHE ORIGIV cr THIS DOCUMENT Be?T COPV PMLXPCE 

lil»e author of this document is exposed by the nature 
of iiis vvo?4, to criticai questions From various audiences : 
jVcKn busy odni i n i slrNjror-s and teacliers who wisit to understand 

research witl^out necessari ly becoming statisticians^ 
jTrojTi scliolcwHy e.xper^ts who wonder why busy administrators and 

busy teacticjrs do not listen to their sage counsels^ 
T rom gravJu'.^te studo^nts and their advisors wf^o want, to got 

Funding for ideas that are interesting to Full time 

students but not to the typical p>h i I antlirop i c Foundation, and 
fro m fellow researchers who Feel they know a little about a 

lot; of topici> <jnd are ready to keep on (earning. 

Each oF these critical audiences asked questions 
that were difficult to answer when one got down to issues and 
to situations beyond generalities. The answers given on these 
occasions are not repeated here. That would be a multi-volume 
tome. Here you will find a common thread running through each 
question and answer. 

This conviction boils down to the belieF that 
THERE iS A FIRM CONNECTION BETWEEN EDUCATIONAL RESEARCH AND 
PRACTICE. in other words^ both researchers and pract i t i onars 
want RATIONALITY, OBJECTIVITY, SYSTEMAT I ZAT I ON, AND ANSWERS. 
These answers must be based upon the available evidence. 



2. 



-THE llTILIZATION*or THIS DOCIIMENI* 



QUESTION This p^Kic is ifil-erided 1:o ask the cuiostior)^ "Whor wili 

niy reciders want to do with n\y findings and methods?" i r\ such a 
way as to go bcyuMd trie researcher-centered jnouiry, "What do I 
want to do wi + u »ay resear^ch?" 

ANSWCP- KNOV/LEnGE OBJECnVES 



7 he reader- should be able to : 

SYSTEMATIZE THE DATA he reads \ n this research survey 

TRANSLATE THE INFORMATION he roads about in this 

document i nto better research des i gr,s 



PERFORMANCE OBJECTIVES 



Tf'<o r-eader sfioiild be able to : 

WRITE RESEARCH SUMMARIES in-.a Format that will 
interest more readers in less time 
than und i gested '^onc ( us i on.s 

VISUALIZE FOR OTHERS exactly what can be done 

with the results obtained else wli ere 

TRANSPLANT HIS RESEARCH either _hl toto or in part 
* * to places wliere it will take root 



ATTITUDE OB JECTI VES 



The reader should be able to : 

VALUE ACCURACY in gathering data and in interpreting 
it in an understandab I e Fasli i on 

STRESS THE ACTUAL FACTS he discovers in his research 
the way they are and not i n the way he 
vvou i d want them to be 

^ MAKE RESEARCH THE BASIS FOR SIGNFICANT DECISIONS fully 

aware of t\\e dictu:ii that decisior^s are 
only as good as the information upon 
w 1 1 i c h they a r e b a s e d 



3. 

PROOUCTS OF NATIONAL AND I NTFRNAT I ONAL SIGNIFICANCE 

Cducalors wcirit: tfnncjs tiftey cqd use; these usoble items 

cire i miTied t r.d;e I y t r-a nsp I ant ob I e into another program. Such usable 

ItoiiiS go one ^:tep beyond useful items, which miylit Pit in somewhere: 

maybe, as objectives (DIMENSION ''0"), 

or OS evaluations (DIMENSION "E") , 

or resources; (DIMENSION "R"). 

Edcii one of these d i mens i ons is subd i v i dab I c i nto 

J- 

d onhi i n s ^ ? u c h as 

the knowiodgo domain (cognitive) (DOMAIN "K") / 

or tfie perFortaance domain (DOMAIN ''P''') 

(psychomotor) ^ ' ' 

or the attitude domain (af'fective) (DOM^'ilN "A") 

Most researchers ask, ^'What do I want to do with 
my research?" instead of inouiring, "What will my readers want 
to do with my findings and methods?" 

Thus, they write resea rch- wh i ch is vital to the 
researcf^er and merely interesting or literary or scientific 
to the reader. 

To avoids to remedy, and to antrcipate this difficulty, 

researchers are urged to identify any part of any research with 

nine codes : KO, KE, KR, PC, PE, PR, AO, AE, AND AO. The next 

page does it f or th i s rosea rch page by page . 

KO - Knowledge Objective PO = Performance Objective 

KE = Knowledge Evaluation PE Performance Evaluation 

KR Knowledge Resource PR = Performance Resource 

AO Attitude Objective 
AE - Attitude Evaluation 
AK - Att i tude Resource 



4 

Or 

THIS STUnV GUID&' 




KO-1: Penetrate the needs 
o£ others (page 11) 

iCO-2: Assess willingness 
to change (page 11) 



PO 




PO-1: Change when necessary 
(page 11) 

PO-2: Get your research 
off: the dusty 
library shelf 
(page 20) 





KE-l:- KE Ftetesu (page 5) 

RZ-2: Simplify your 

introduction (page 6 

KE-3: Anticipate 

applications 
(page 17) 




ERLC 



KR-l: Can a research 

project have more 
than one objective? 
(pages 12-14) 

KR-2: Develop the 

generalis t ' s point 
of view (page 20) 

KR-3: Write in for more 
inforir.at Lcn 
(page 23) 



AO-1: Be willing to help 
(page 11) 

AO-2: Achieve results 
(page 11) 




PE-1: PPv Pretest (page. 6-7) 

PE-2: Simplify your 

vocabulary (page 16) 

PE-3 : Develop professional 
contacts (page 18) 




PR-1: Some steps you can 
take to vitalize 
your research 
(page 15) 

PR-2: Talk about daily 

pr ob lems ( page 19) 

PR-3: Point some 

pos'iit ■ changes 
(page ^.<) 



AE-1: AE Pretest 
(pages 8-9) 

AE-2: Develop feedback 
with reader 
(page 16) 

AE-'3: Be flexible 
(page 17) 




AR-1: Under-utilizing and 
over-utilizing 
research (pages 10- 
11) 

AR-2: Find out what readers 
can't do for them- 
selves (page 21) 



.J 



K^3CWIrEt)GE mLUATiON PKKIEST 



Diroi." lions : Ft.-r the follov/ing questioas, look at the title of the document 
under study. You rr,ay uiu tho. document upon v?hich this study 
guide is based, or you uay use any other rot.;eirch «*;udy you 
wish to '^ppiy to your own classroom teaching;- An5Wt:?r each 
question by circling '*yes'* or "no". 



YEfi NO 1. Is th'ii title too loaf-? 



YPuS NO 2. Does sklmrnirig rapidly through the book make you feel 
that this study is much too statistical for you? 



YES NO 3. Is there something about the \:hi.cknes5 of tho. book 
that makes you feel that this research projc^ct is 
much too technical? 



YES NO 4. Does the inentloninf.: of a specific city or suate or 
province in the title make you conclude that this 
book cannot apply to you since you live elsewhere 
geographically? 



YES NO 5. Does the date of the research cited in the title 

lead you to conclude that this material is outdated? 



YES NO 6. Docs the date of publication lead you to believe 

that more time was given to the statistical analysis 

of the data than to the actual gathering and application 

of the data? 



YES NO 7* Is there indication somewhere in the title or the inside 
cover of xdiere you can write to get other copies or 
additional information? 



YES NO 3. Is there an indication somewhere in the title page or 
inside page of the phone, number you can call to get 
immediate answers to questions you might have about 
this docuiT'.euL? 



PERFORMANCE EVALUATION PRETEST 



Directions: For the foliowini; qr.estlonH, don*t try to read the book. 

Pretend you are a reader who is picking it up, holding" 
it in his hand, and trying to form a general opinion. 
Answer each of these questions with yeK or no to express 
ycur opinion. Again you may use che research work being 
studied or another one of your choice. 



YES NO 1. Is the inside cover blank? 

YES NO 2. Pick up a popular magazine. Is the inside cover filled 

with a hi^h price advertisement to attract your attention? 

YK3 NO 3. Do you find an>'where in the obvious locations (front 
cover, front inside cover, back inside cover, back 
cover) any indication of the main ideas of this 
research and how you can use it? • 

YES NO 4. Does this research seem desi .ned for you if you lived 
in an ivory tover of doing nothing but research all 
day long? 

YES NO 5- Does this research seem designed for you if you are 
busy all day long with a large group of students? 

YES NO 6. Is there anything in the physical appearance or eize 
of the book that attracts your attention. 



YES NO 7. Is there any^vhere obviously pinpointed that gives you 
a very bvtef, overview of the content? 

YES NO 8. IB the docunient much too thick to be conveniently 
carried by you? 

YES NO 9. Can you think of any logical reason why this book was 
printed on one side only? 



YES NO 



10. 



I'^Iip to a typical table. Do you find right next to this 
table an explanation of the results that are containo.d 
therein? 
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YKS NO II. Does the foniiat and style of the tsblo inspire you to 
spend the necessary time needed to understand it? 



YES NO 12. Do you find any graphs or other intere^'^ting illustrations 
tliat will immediately attract your artenticni with the 
most important message of the book? 



YES NO 13. Is the table of contents analytical enough to get 
its main point across to you in a few rainutes? 



YES NO 14. Is the table of contents merely descriptive? 



ATTITUDE EVALUATION PRETEST 



Directions: Look over the ot^jectives of this fitudy. In this p>ax-ticular 
document the objectives are contained on pages i to 6* You 
may use the following questions with any set of objectives 
in order to find out hov? you react to the purposes proposed 
by the author or authors. Mark your indications with yes 
or no. 



YES NO i. Does the very first paragraph of the text explicitly 
state the objective of the research? 



YES • KO 2, Does the very first paragraph or paragraphs give only" 
a very vague introduction to the objectives? 



YES NO 3. Early in the stateinent of objectives themselves are 
yuti introduced to a miscellany of factual data that 
is not directly connected to the objectives? 



YES NO 4. Are each of the objectives or goals of the study 
numbered? 



YES NO 5- In each of the goals of the" study is the action verb 
underlined? 



YES. NO 6, In each of the goals of the study is the action verb 
c€:ntered upon you the reader? 



YES NO 7- In each of the goals of the study is the action verb 
centered upon the author or authors? 



YES NO 8, Is the action verb of the objectives clear to you? 



YES NO 9. Does the linking of one objective to another appear 
logical to you? 



YES NO 10, 



Does merely reading the objectives suggest to you 
a number of practical appLlcations? 



YKf* " HO U. . is L'.hero anyLhiug in the objectives t.o make you think 
that thti clai?ar> of thti author or authors have been 
proven? 



YiiS NO 12. Is every technique used to attain those objectives 
clearly defined? 



YES KO 13. Are the objectives presented in such a way that their 
ramifications can be clearly seen? 



YES NO 14. Do the objectives of the research clearly indicate 
£ number of viable alternatives? 



ERLC 



l.r^DEK-UTJ.M^.IKC: HK-SIVvRCU AMP OVMR-UTTLIZING RESFARCM 



The cou.iiirti(!r£# of rerearcl; are doornefl to stagnation IF they change too 
slov/ly. 

Tho consomors of resoarch are doomed to detiecration IF they change too 
rapidly. 

This constant pnradcx or teaching; is something that must be faced 
squarely by every practitioner. This choice of v/hat to do and when to do 
it is something that cannot be decided by a researcher isolated from your 
classroom or school situation. 

Try out a few yes-no questions to make this point clearly. 



YES NO 1. Thre^.p highly personal interactional situations are 
marriage, teaching, and medicine. 

YES NO 2. Each one of these interactions can be seen in three 
different ways: (a) doing FOR, (b) doing TO, and 
(c) doing WITH. 

YES SO 3* The model of DOING FOR can be seen in the. case of 
the omniscient, omnipotent, and active doctor, 
teacher, and spouse doing everything for the 
unknowing, weak, and passive recipient. 

^ES NO 4, This model presupposes that the knowledge objective 
of the teacher is to be omniscient. 

YES NO 5. This model presupposes that the performance objective 
of the teachftr is to be omnipotent. 

YES NO 6, This model presupposes that the attitude objective 
of the teacher is to be active. 

YES NO ?• The model of DOING TO presupposes a psychological, 
distorted, and symbiological relationship. 

YES NO 8. The knowledge objective of this model is to register 
the psycholoyictl needs of each other. 



ERLC 
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YKG MO 9. The por.Corrnrtnco objccr.ivo of chis model i$> to dlstort 
t\\C' needs of tha other to ivakci cheni ;.oniploit^entary wich 
one ^ s own needs. 

YES NO 10. Tli<' at,Lic:jdc objective of this model is to develop 
int i^rpersonal synnbi osis . 

YES MO 11. Tho model of DOING WITH presuppose?^ a cooperative 

relationship rather than the claEsi.cal relationship 
'jC D0I;;G for and the curious relationship of DOING TO. 

YES NO 12. The knowledge objective of this model requires each 
participant to penetrate the needs of the other, to 
assess the willingness of the other person to change, 
and to relate to one another. 

YES UO 13. The perf orTr.£ince objective of this m.odel requires each 
participant to stand by, to change as necessary, and 
to respect the other. 

YES MO 14. The attitude objt^ctive of this model requires a 

mutual calm, a willingness to help, and a readiness 
to achieve results. 



As you the reader go through a piece of research, you must ask yourself 
the following questions. 

1. What is this research DOING FOR me? 

2. What is this research DOING TO me? 

3. V/hat is this research DOING WITH me? 

Answering these three questions will help you avoid the pitfalls of 
changing either too slowly or too rapidly. 



ERIC 



CAN A T*:i:"f!:ARC!i PROJi'CT llWE MORE THAN 0»E OBJECTIVE? 



This question i more than rhetorical> It ifJ asking a very practical 
^-'iiestion that hau at least tv?o subcoinpcnants , on the knowIe-Jgc Level. 

YES BCE-1: It is better to answer one question accurately rather 

than ansv/er ter^ questions inaccurately. 

'IKS NO KE-2; It is better to divide one's resources among a largo 

number of questions rather than to conceaitrate all 
of one's resources on one question. 



YES y^Q AE-1: The results of research are designed for the specialist 



YES AE-2; The results of every piece of research may not appeal 

to every educator. 



YES i^o AS-3: The ob jective of a specific piece of research should 

be general enough to make it interesting to at least 
60% of the educators in a given geographical area. 



YES NO FE-1: The educational researcher should be willing to tate 

care of hundreds and hundreds of loose ends. 



YES no PE-2: The educational researcher should not work harder, 

but smarter. 



YES NO PE-3-. No piece of educational data should be left out of 

the final report. 

YES NO AS-'4: There should never be any blank space left on a 

research questionnaire. 



As is obvious Irov: i:he above evcilu^.it: ion quGsrionSj tho. knowledge 
iivaLuation q'j':frU:ionf. 1. £l:k1 2 h<:ve Mny iT!iplic:at:ion;j in the area of: nttitude 
evaluation and per i-oriuancc evaluation. 

It'. V70uld vary difficult to give an .?.nsTi;er key to the above yes-no 
ciuesMons that would sstistiy the majoririy of any g7:v:up oC educators that 
could be as^ncmbled v/ilhout stacking the deck. 

Most pieces of educational revSearch start off with one clearly defined 
objective. This objcct?,ve is ujually enough to get tlie project funded and 
the p-'^rsonnol interested* As time goes on, second«rry considerations corne 
to the forefront- 

People begin to think that a.s long as chey are sending out a questionnaire, 
th.ey might ar> well add on three, four, five^ six, or twenty other pieces of 
inf 07:iT!a tion that would be interesting to have, ^ 

Sometimes^ this is a good idea. After all, curiosity ii3 a legitimate 
motive. 

The difficulty with this last paragraph and its assuraption is the fact 
that adding on questions to a questionnaire has the effect of adding on 
unnecessary objectives to a piece of research- After a while, it becomes 
impossible to identify for certain the precise objective of a particular 
study. 

Without prejudice, it can be said that adding on objectives to a piece 
of research is like growing flowers wifihout sitting down to weed out 
undesired plants- It's a fact of life that' weeds grow faster in the 
garden than the flowers* This doesn't moan tfiat the weeds should be left 
there, A good researcher, like a good gardener, must sit down and periodically 
weed out nonessentials « 




i f the rcficr.vchor docov/ 1: do tliis, the nonessoritiials wlil grov/ and grov/ 
all. over the placc, In time, the noncissentials made choke out the resources 
noccstiary to ko.cp the r.iai.n objective alive. Wicn this happv>ns, a valuable 
piece. o£ research is liable to find Itself in tlie category of a mediocre 
collection of T:d.sceIlaneoL'.s itepis. 



• SOim STF;^3 YOU C/.N TAKE 
TO WiKE SURE THAT YOUR RKSE^\RCH DOESN'T JUST SIT ON THE SKELF 

Horo are some stepj; you ccin take to activate your research. If you 
carry through on these. wSteps, you can be certain that someono somewhere 
will find ^ use for your carefully designed and carefully executed research ► 

People who know a lot don't always rise to places of prominence. 
The reai;cn J. £• simple: Their knowledge has never been put into practice. 

Some of the people who know a lot rise to relatively great prominence 
because they have written. They may not have put th.eir ideas into 
practical applications, but at lease they have put their ideas into words. 
These words have been put into books. The books have been produced, sold, 
and distributed. At least something happened in the economic community 
of book publishing to make their ideas more well known. 

As a researcher, you want to do more than knov/ a lot. You want to do 
more than writ:e books. You want to improve education. Here are a few 
simple steps that may get you going in the right direction. 

Remember, in the area of applying knowledge, it's not enough to memorize 
these steps. It's not enough to know them on a high level of cognition. 
As a matter of fact, you probably already know them EVEN THOUGH you don't 
apply them now. Applying them in simple and obvious ways is the secret 
of Tiiaking your research mich more practical. 

Probably .J everything you have done in research is useful. In other 
words, it could be applied. Very often, the trouble is that your research 
is not usable. In other words, the classroom teacher is not using your 
research simply because your research was not designed for usability. 
Usability deinands more uhan thorough scholarship. It demands publicity 
and a practical set of directives on how to use your product. Here they are I 



ii\Vx- aiiothor look at the introduction to your reiiJearch. 

(P.) If there aire no objectives for your researcJi stated in the 
introduction, write dovn one good clear objective that ties 
things together. This objeCLive should tell the reader 
something he can do with your rt-^search. 

(B) If: you have too many objectives ^ find the most important 
objective. Place the other objectives in order. Or, if 
you feel braver, forget about them. Lot the reader find 
out about the secondary ob jectivei^in a later section- 

Look at the vocabulary used in the body of your article. 

(A) If the vocabulary is difficult, write up a glossary. This 
glorosary should explain every piece of terminology that is 
not part of the layman* s everyday vocabulary. 

(B) If you already have a glossary, make it more practical. 
Under each word used in your article that has a unique 
definition, place a small notation at the end of each 
definition. This notation should give an example or 

an illustration of something the reader can do with this 
new piece of terminology. In other words, you want to 
improve his vocabulary, but more importantly, you want to 
improve his repertoire. 

Provide some type of feedback system between you and the reader. 

(A) There are many mechanical V7ays to do this. You can rely 
on such things as programmed texts, a series of questions 
and answers, self -evaluational instruments, and other types 
of feedback systems. 

(B) Give the reader a place he can \^^:ite to for more information. 
If you do this, have something ready to send to the reader 
before you make such an announcement. It might be a simple 
bibliography or it might be additional information. If you 
are providing mainly bibliographies or information, between 
the time you write the article and the time it gets published, 
you might try to come .up with a concrete application of what 
you have v/ritten about. Don't try to do this all at once. 
Every week or so write do\m five or six sentences that 
pithily sum up what you are trying to achieve in improved 
educational instruction or learning. After a while, you 
will be amazed how practical and helpful these short incisive 
suimaries are to you and to the readers. 

(C) Once you start establishing contact with your readers, try to 
preserve their reactions in short significant* Statements * This 
collection of a wide variety of points of views will give you th 
type of feedback you need to .improve your product. It will also 
give you an indication of v;hich way the v;ind is blowing. Thi?5 
is the ideal source of insight for your next redaction of the 
original research text • 
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STEP 4: Atirer the above thrcti r-rter^s, Jsk .y:M:r f^clf , "Havo I a good, idon 
of whaL*« to be •:lone vn.th ray rosearcli?" 

(A) Think oi' the c.\aniplo of t)xQ to.'Jcher v/ho ;:. nronded to turn 
ou!: cral'isireri in his high tichooi occiip.::J tioual program, Ho 
had the scadcnts for two and a h>^l£ hours por day, one hundred 
and sixc.y day? a yecir . The ohj;?.ctive. o£ turning out a skilled 
and employable craiTtsmea is admirable* The resources used to 
atL'jin this goal are fiiraply inappropriate because they are 
inadequaLe. Two and a half hours per day is made even smaller 
by the bite of setting up the shop and the bite o£ cleaning 

.up the shop aftei"wards. Such a noble goal must have more 
adequate resources. 

(B) It's the same way v/ith a magazine article. Don't expect 

CO change the lives of every reader with, two or thi-ce pages. 
Lest you be let astray, don't expecl: to change the life 
of a reader by making your article longer and longer. The' 
longer your article, the less likely it is to be read. 

(C) There is a simple way to improve your reader. Start 
.applying what you preach in day-to-day experiences* Let 
your review or magazine article be a resume of «oint.thing you 
have done., not merely something you have vrrittert. In this 
way, your readers will be put in touch with a living tradition 
of resources ready and xjilling to help them. This is one way 

to make sure your research doesn't gather dust lying on a shelf. 

STEP 5: Be flexible* Allow your research to absorb other research. Also, 
allow your rest^arch to be absorbed by other research. 

(A) If the reader of. your article has to employ your suggestions 
in such a way that each application says MADE IN ELSEWHERE^, 
then you can be certain that the reader will never feel 
involved - 

(3) Present your research in such a way that it doesn't imply 
importing all good ideas from foreign countries or from 
other states. Let your research by the first step to a 
world-wide perspective on the part of your reader. 

(C) If you do this, you V7ill find out that the research you 
develop is being used elsewhere. You will not feel the 
shock of having to use research developed by others. This 
will avoid the manipulation of pre-made and pre- thought 
products that really don't fit the needs of the reader. 

(D) With flexibility, even when the skills are the same, school 
practices are allowed to differ* 



Make sura your guidelines dve sugges tiions , not: ordors. Don't prelcnd 
to 1 1 a v'e oil th. 0 ai\ s we.r s . 

GUIDELINE 2: 

Provide, a number of. feedback uicchanisms • These can be the mail, 
mco'cings, phone calls, or other sources of personal contact. Make it 
obvious that you. are searching with your reader for the best possible 
wa y s to e i. .l c it valid data and valid reactions, 

GUIDELINE 3; 

Stress the inatching of performances and timef ranies . This will help 
you aad othe:i;.s to make next year's planning riore realistic. 

GUIDELINE 4; 

Do more than pass on printed material.' Pass on organised and 
carefully edited materials. It's similar to the success of a great 
speaker at a large meeting. He doesn't say everything to everyone. 
He selects carefully those sentences and those examples that will best 
help him achieve the objectives for which he is striving. . 



GUIDELINE 5: 

Sometlmer. I'esenchc-rs l:ry to make their find'l.ngs riore dramatic than 
jtiotifieci !jy pubiicaCion in a journal. This artificial dvan;a£:iza(:ion 
has at least orie bad side ef£ect; It makes the writer forge): r.he many 
daily activities he does that could interest a wide variety of readers. 
After a while, a rcseaxcher finds out that his audience is not interested 
c'.t all in his .spectacular discovery. His audience is interested in the 
many findings that have become part of the life style of the researcher. 
Thccie small activities, whether they be a certain way of processing data, 
of handling 3x5 cards, of summarizing bibliographies, of working with a 
conputGi', of giving orders to one's subordinates, of using forms or direct 
of iiT.partlr.g advice, or of other such matter constitute, the xnain concerns 
of your audience. They don't want to bear an awful lot about your extra- 
ordifiary activities. They are interested in v/hac you do aa a notTJial part 
of the operation. 



GETTING KESKARCVI OFF THE DUSTY LIBRARY SHELF 



Whaf: you Lhe x-esearcV.er do will havr? an l.Tiipact upon what the. reader 
will do after reading your material. In order to make the most of this 
impact, you raust preplan it.. Flere are a number of suggestive guidelines 
that may help yo:j get your research more action-oriented. 



ACT CON 1: 

Your readers should be ready and willing to tap all available resources. 
Using resources is a p erfor mance objective > 



The readiness to tap all available resources is founded upon a 
specific kn oiv^ledge ob jec tive . The reader must know v;here to go. 
If you Gpell cut specific resources you have tapped, you are giving 
the reader a model he can imitate. Don't omit such details because 
you consider them too pedestrian. These are precisely the details 
the reader wants to get from you. If you can't include them in 
the article, have these details ready for the follow-up information. 

The willingness to tap all available resources is an attitude 
objective . This attitude tells the reader to go beyond his efforts. 
It tells the reader i;o go beyond the local efforts of his school. 
It gets him thinking in terms of a regional plan. This development 
of a plan is much better than a plan that comes down from the central 
offices to all the remote regional centers. 

ACTION 2: 

Your readers won^t change their viewpoint from specialists to generalists 
overnight. 

A. Everyone is a specialist because he understands his job better 

than anyone else. In this sense , even a generalist is a specialist 
at being a generalist* 

Slogans can either become valid knowledge objectives or remain 
empty phrases. .This is true about the title of your research 
article. You must make it a slogan that sums up a viable piece 
of educational improvement. Otherwise, your research is doomed 
to literary analysis, not action application. 



C. Habits ccin be .soon as lazy repet;il:ion of l.he same old thing or 
c\i} viable perron r:inc.e ov» joi^ti ^'Oiv * H^ibits 7:oquiro more than 
kucv;led^;c 5 tl^ey rc<.iuixc- r-.'.act:Lc.e . Thi» practicing must not be 
couiittKl, Ll must be weighed. In other words, quality of the 
h.:!:>ir. Is more importarM: than quantity. IC you try to tell the 
reader lo do a 100 different tilings as result of reading your 
article, you are stressing quantity over quality* Give him one 
go'jd sugi^est'i on, aiid let hini try it out* If it works, he'll 
come back for more cither by reading other articles you have 
v/ritten or by getting in touch \;i th you for more details. 

D. prestige can become either an empty search for fame or a 
yignif icnnt attitude objective. The type of procedure you want 
to instill in your researcher is that which makes liim proud 

of hicD work and proud of his success measured from a professional 
poisit of view. 



ACTION 3: 

Be aware of your qualities and deficits as an educational leader. 

A. Mo matter hov7 learner-centered we get, there is still much the 
teacher can do for the learner* 

Ino matter how render -centered you get- there is still much you 

the researcher can do for the teacher that he can't do for himself. 

C* Here are some things you can provide the reader with that he 
might not be able to provide for himself; 

1) A valid clear and precise statement of goals and objectives. 

2) An assortment of evaluation instruments that help .the 
reader measure his progress in quantifiable terms. 

3) Spell out the timetable in terms of established check points 
whereat the reader can measure his progress. 

4) In all the resources you give him, stress continuity and 
integration. The reader should not be lead into the fallacy 
of relying on the add-on effect, 

D. In everything you give to the reader, make sure you are giving 
him decision-making situations and choice-m.aking situations 
rather than a number of obedience test situations. In other 
words J the reader must be allov7ed to improvise and adapt to 
his local situation . 



0 2. 



ACTION ^: 

Dc5n't v:ujkQ the ini'.^takc of presuming th£^t your rosoarch can apply to 

^every pos.slble cl.«issroom siLuatiion, 

A* You know that givan anougli finr, and enough monoyj you can apply 
your reso^rcii al.mosL everyivherc . Don't: fail into this fallacy. 

B. Don'l: tiry to do something for everyone. Bo specific in your 
target population, This moans: specify exactly those readers 
who sesiTii most likely to apply the research you have done. 

C. Even v;hile you're conducting your research, involve teachers, 
educai:ors^ and Iriymen in the pl^mninf;^ and leadership process. 

In this way, you will be able to ascertain the most likely 
target population for your research, 

ACTION 5: 

Realize that your readers need and want a- way to change- 

A. Very little happens automatically in education. Without manageable, 
identifiable, and measurable objectives ^ the typical reader of 
your research will be completely lost about what to do: 

B« You nuASt be certain you are developing soKiething new. It doesn't 
ha\.-e to be entirely new, but a new slant will help. This is much 
better than advocating the same old activities 3 with the same old 
personnel, with the same old concerns, and with a new source of 
funding or a new source of inspiration. 

C. The label you choose to identify your research doesn't matter too 
much. You must provide better choices. Give your reader a 
number of choices among viable options. 

D, In order to make sure that dollars and energy' aren't anticipated 
on wild schcimes, stress the priori'ties of what you are doing. 

In this way, you will have one overall model thait can be modified 
to fit many different situations.. 
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